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Abstract

This descriptive survey study has been conducted to learn the perceptions of primary
school teachers in West Bengal, India about School-based Assessment (SBA) and the
approaches they employed to implement it. A survey of 118 teachers in Purba Bardhhaman
district, West Bengal, India, was conducted, using a questionnaire to collect data. The
results were analysed using inferential statistical analysis and non-parametric tests due
to the abnormality of the dependent variable. According to the study, a Kruskal-Wallis H
test revealed a statistically significant difference between the teacher’s perception of SBA
and their educational qualifications. Also, the study found that the teaching experience
of teachers makes a difference in implementing and adopting SBA practices in primary
standard school curricula. Finally, this paper includes a brief discussion of the study’s
findings, a few limitations and some suggestions for the future.

INTRODUCTION quality and providing opportunities
“Evaluation is the process of determining ~ for ?ll §egments Qf soc‘iety. The
merit, worth, or significance; and €xamination system in India plays a

evaluation is a product of that process” crucial role in determining students’
(Scriven, 1991, p. 53). ability to pursue higher degrees

Education is an investment in and boost self-esteem. Specifically,
human resources, with the Twelfth the educational benefit of testing
Five year Plan of India emphasising is that it encourages students and
the expansion of education, improving teachers to perform better, and it
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improves support, resulting in more

significant achievement (Adediwura,
2012). The current system of
evaluation relies on instructors,
neglecting students’ planning

and experimentation skills. It is a
reward system without considering
individual abilities, including better
decision-making, soft skills and
mental abilities. Assessment should
support diversity in learning (National
Steering Committee for National
Curriculum Framework, 2022). Also,
different assessment techniques
should be utilised to promote
inclusive education in our education
system (Mufeed, 2018).

The term °‘assessment’ refers to
the procedure used by teachers to
collect information, measure student
aptitude, and educate both students
and teachers on what has been taught
and what still needs to be improved
(Mahmud, Halim and Drus, 2020). For
teachers as well as pupils, assessment
as a component of learning has several
implications. From the perspective
of the teachers, assessment refers
to the information gathered about
students’ education. Similarly, from
the students’ perspective, assessment
is a procedure that informs them
about what they are learning (Cotton,
2013; Mahmud, Halim and Drus,
2020). However, it 1is debatable
whether examinations that solely
yield grades and marks should be
used as standardised measures of
knowledge and abilities. Therefore, the
educational system should encourage
individual intelligence and potential,
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considering each student’s special
skills and potential for learning and
academic success (Adediwura, 2012).

Besides, the new National
Education Policy of India suggests
that assessment practices should
be altered and that schools should
emphasise ‘Assessment for Learning’
as a crucial component of the cycle
of learning, teaching and assessment.
For this reason, multifaceted
evaluation methodologies would be
helpful because they can help to reveal
the crucial aspects of a student’s
personality, which is impossible to do
with quantitative exam results.

Additionally, to assess a child’s
overall and holistic development, the
scholastic and co-scholastic areas of
theirdevelopmentshouldbeprioritised
(Mufeed, 2018). Moving ahead, we
are experiencing a paradigm shift in
the educational assessment system
of our nation from a psychometric
to a more comprehensive model,
from a testing and examination
culture to an assessment culture
(Gipps, 1994). The outcome of this
recent adaptation in our system is a
School-based Assessment System.
Acquiring measured data and applying
that data to increase the capacity
of people or institutions are the two
key components of this SBA (School-
based Assessment) (Mahmud, Halim
and Drus, 2020).

The benefits of SBA assessment
are—SBA in teaching English involves

stable, continuous and pressure-
free assessment; reducing reliance
on standardised examinations;
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improving test item  reliability;
reflecting students’abilities; promoting
leisure reading; fostering teaching;
enforcing  independent learning;
facilitating learning autonomy; and
empowering teachers. It focuses on
school standards and information,
avoiding state-wide or nation-wide
comparisons. Teachers play a vital
role in this new assessment system,
utilising various teaching approaches
and techniques to impact assessment
outcomes (Mansor et al., 2013).

REVIEW OF RELATED LITERATURE

A study conducted by Gulshan
Mufeed in 2018 in Delhi found that
students support assessment tools
and techniques for improved learning,
collaborative tasks and reduced rote
learning. Peer assessment fosters
cohesive relationships, and enhances
creative thinking, reflective thinking,
critical thinking and higher-order
thinking skills. However, teachers argue
that it may reduce fear of examinations
to the extent that students may not
take examinations seriously.

Moving ahead, another study
conducted by Veloo, Krishnasamy
and Md-Ali in 2015 in Malaysian
schools examined teachers’ knowledge
and readiness for implementing
school-based assessments. The
findings showed that many teachers
possess expertise in conducting,
assessing, procedural knowledge, and
implementation. However, teachers
lack sufficient knowledge and do not
employ some practices. Further, in
2013, a study conducted by Othman,
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Salleh and Norani (2013) on the
adoption of School-based Assessment
(SBA) in Malaysian primary school
standard curriculum examined
teachers’readiness for SBAintegration.
Results showed respondents are
ready to integrate SBA, but negative
perceptions of implementation time
remain.

In 2014, a study by Talib et al.
found that Malaysian primary school
teachers lack sufficient knowledge and
practice of School-based Assessment
(SBA). To ensure successful
implementation, training should be
continued through briefings, seminars
or workshops. Adediwura’s (2012)
study found that teachers are aware
of the advantages of SBA, but struggle
to implement it in practice. In 2011,
Faizah A. Majid conducted a study
in Malaysia using the revised SoCQ
to examine the phases of concern
for SBA among Malaysian English
teachers. The results showed that
respondents had various concerns
about the innovation, regardless of
their expertise.

In 2014, a study by Hashim et
al. found that teachers need detailed
information on the SBA system to
address fears and negative attitudes.
Addressing issues like heavy teaching
hours and large class sizes is crucial for
effective implementation. Moving ahead,
in 2008, Begum and Farooqui’s study
revealed that many teachers lack proper
training, causing poor understanding
and inability to give marks effectively.
A similar study was undertaken in
2020 by Mahmud, Halim and Drus
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to determine the prevalence of SBA
among the primary school mathematics
teachers. The study found that teachers
of primary mathematics had a strong
overall mean score for SBA practice. A
one-way ANOVA test revealed that there
was no statistically significant difference
between SBA practices and teaching
experiences.

To conclude, the current
assessment system in India needs to
be refocused on evaluation as a tool
for learning and teaching (Adediwura,
2012; Mufeed, 2018). A School-based
Assessment programme such as
self-assessment can help determine
the effectiveness of the teaching and
learning process (Adediwura, 2012).
School-based assessment encourages
peer and individual evaluation,
promotes ownership, and challenges
views in cultures like India. It involves
teachers in programme design and final
judgments (Yussufu, 1994; Adediwura,
2012). This study’s main objective is
to examine primary teachers’ levels of
SBA knowledge and understanding, as
well as the SBA practices they employ
to improve the efficiency of the teaching
and learning process.

RESEARCH QUESTIONS

What are primary school teachers’
perceptions of the implementation and
practices of school-based assessment
in the curriculum?

OBUJECTIVES

1. To compare perception of teachers’
understanding of school-based
assessment implementation in

Evaluating School-based Assessment (SBA) ...

primary school standard
curriculum across the four
groups of teachers with different
educational qualifications

2. To compare perception of teachers’
understanding of school-based
assessment implementation
in primary school standard
curriculum across the four groups
of teachers with different teaching

experiences

3. To compare school-based
assessment practices across
the four groups of teachers
with different educational
qualifications

4. To compare school-based
assessment practices across

the four groups of teachers with
different teaching experiences

HYPOTHESES

1. There is no significant difference
among the mean ranks of
perception of teachers regarding
the School-based Assessment
implementation in primary school
standard curriculum across the
four groups of teachers with
differenteducational qualifications.

2. There is no significant difference
among the mean ranks of
perception of teachers regarding
the School-based Assessment
implementation in primary school
standard  curriculum  across
the four groups of teachers with
different teaching experiences.

3. There is no significant difference
between the mean ranks of School-
based  Assessment  practices
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across the four groups of teachers
with different educational
qualifications.

There is no significant difference
between the mean ranks of School-
based Assessment practices across
the four groups of teachers with
different teaching experiences.

4.

METHODOLOGY

The researcher studied knowledge,
preparedness and primary school
teachers’ practices for implementing
the School-based Assessment. This
is a quantitative study that employed
the descriptive survey method. The
total population was 9,847 primary
teachers who were teaching in
various government primary schools
in Purba Bardhhaman district, West
Bengal, India. The sample size was
118 teachers, who responded to
the questionnaire from 10 primary
schools selected through simple
random sampling by the researcher.
Questionnaires were distributed in the
10 schools through their respective
headmasters. Two standardised
questionnaires were used in this

study to find the teachers’ perceptions,
implementation and differences in the
practice with an overall reliability value
of a = 0.79. Another one is a 5-point
Likert scale for practices of SBA among
teachers.

The reliability value of this
questionnaire is Cronbach’s alpha
(0.74). Data were analysed by using
inferential statistics. Due to the
abnormality of the data, the non-
parametric Mann-Whitney U test
and Kruskal-Wallis H test were
used to test the differences in SBA
practices and teachers’ perception
regarding school-based assessment
in primary school curricula based
on their gender, locality, professional
qualification and teaching experience.
Data were analysed by using SPSS.

DATA INTERPRETATION AND FINDINGS

As shown in Table 1, a Kruskal-
Wallis H test revealed that there is
a statistically significant difference
among the four group of teachers
having different professional
qualifications; H (3)=8.409, P=0.038.
Pairwise comparison shows that

Table 1
Professional Qualification-wise Comparison of Mean Ranks of Understanding of
Teachers Regarding the School-based Assessment Implementation

Professional Mean |N |df|Chi-square |Kruskal-Wallis H |Remarks
Qualification Ranks

Teaching Certificate 57.43 |29 |3 |8.409 0.038 P<0.05
Diploma in Education 87.86 |7

Bachelor’s Degree 54.47 |29

Masters’ Degree 59.64 |53
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teachers with master’s degree have
a better understanding compared
to teachers with bachelor’s degree
(P=0.03<0.05).

In Table 2, the Kruskal-Wallis H
test showed that there is a statistically
significant difference in the perception
of teachers regarding School-based
Assessment’s implementation among
the four groups of teachers with
different teaching experiences—H
(3)=8.344, P=0.039. The pair-wise
comparison shows that teachers with
teaching experience of 11 to 20 years
have more understanding of school-
based assessment implementation
compared to teachers with less than
five years of teaching experience
(P=0.04<0.05).

In Table 3, a Kruskal-Wallis

H test demonstrates that there is a
statistically significant difference in
the implementation of SBA among the
four groups of teachers with different
teaching experiences—H (3)=9.390,
P=0.025. The pair-wise comparison
shows that teachers with teaching
experience of 10 to 20 years have more
mean ranks on practices of SBA used
by teachers for implementation of
school-based assessment compared
to teachers with less than five years of
teaching experience (P=0.016<0.05).

DiscussioNn AND CONCLUSION

The study reveals significant
differences in the perception of school-
based evaluation among teachers with
different educational qualifications.
Teachers with master’s degrees have a

Table 2
Teaching Experience-wise Comparison of Mean Ranks of Perception of Teachers
Regarding the School-based Assessment Implementation

Teaching Mean |N df | Chi-square | Kruskal-Wallis Remarks
Experiences Ranks H
Less than 5 years | 73.84 |25 |3 |8.344 0.039 P<0.05
S to 10 years 63.66 |31
10 to 20 years 52.41 52
Over 20 years 47.60 10
Table 3

Teaching Experience-wise Comparison of Mean Ranks of Practices of SBA
Used by the Teachers

5 to 10 years 57.47 |31
10 to 20 years 68.90 |52
Over 21 years 55.70 |10

Teaching Mean N df | Chi-square | Kruskal- Remarks
Experiences Ranks Wallis H
Less than 5 years 43.98 |25 3 19.390 0.025 P<0.05
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better understanding of School-based
Assessment concepts. Teachers with
teaching certificates and master’s
degrees are more likely to employ
school-based assessments in their
schools. Further, teachers with
teaching certificates and diplomas
in education are more likely to
believe that school facilities are
good for implementing school-based
evaluation. Moving ahead, teachers
with 11 to 20 years of experience have
a better understanding of conducting
assessments than those with less
than five years of experience. This
finding is in line with the result of
a study conducted by Adediwura in
2012 and Brookhart in 2002, which
also showed that teachers have mixed
feelings about SBA implementation,
and experienced teachers are more
comfortable with putting SBA in
practice in a real situation.
Interestingly, a study conducted
by Mahmud, Halim and Drus in 2020
revealed that teaching experience does
not make a difference in the practices
used by the teachers. Elsewhere this
study found that the practices of SBA
used by the four groups of teachers,
who come from different teaching
backgrounds, differ significantly in
how they conduct SBA. Teachers
with 10 to 20 years of teaching
experience have higher mean scores
on the SBA practices than those with
less than five years of experience. A
study conducted by Abdullah et al.
in 2015 also found a similar result
and supported this study’s findings.
In addition, teachers’ educational
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qualifications made no difference
in the practice of SBA in primary
school standard curriculum settings,
which depicts that regardless of their
different educational qualifications
they all are using some SBA practices
in schools.

The introduction of school-
based evaluation will enhance both
teacher-teaching methods as well as
students’ academic accomplishments

by boosting their self-confidence
(Mansor et al., 2013). It was
emphasised that students and

teachingstylescanbothbesignificantly
impacted by the implementation of
SBA (Mitchell, 1992). To evaluate each
assignment and analyse students’
learning in class, teachers need to
use several techniques rather than
just traditional written tests.

Without a doubt, teachers’
sound knowledge and best practices
improve the teaching and learning
of the relevant SBA subjects (Talib
et al.,, 2014). Teachers’ low level
of knowledge is an impediment in
implementing SBA in the school
classroom (Brookhart, 2001). To help
students learn more holistically,
teachers must employ SBA in the
classroom successfully and openly.
Only then will the introduction
of SBA in India have a positive
impact on the growth of education
in the country (Mahmud, Halims &
Drus, 2020).

With the support of the teacher
results, in this study, we were able to
better appreciate the effects of SBA
and the approaches they employed,
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which helped us to comprehend the
current state of SBA in West Bengal,
India. A few limitations of this study
need to be addressed in the future—
firstly, the quantitative methodology
of this study, which relied on strict
scores and figures, has flaws. Second,
future research should include
students as a key stakeholder and
a comprehensive grasp of teachers’

perspectives and difficulties. Despite
its flaws, the study is one of few
that has offered results from one of
the key stakeholders—teachers—
regarding their perceptions of School-
based Assessment. Given the global
move towards integrating evaluation
of learning and assessment for
learning, this study is also timely in
this context.

REFERENCES

ABpuLLAH, N., N.M. NoH, R. Mansor, A.T.M. Hasumv anp W.K. Teck. 2015. ‘Penilaian
Pelaksanaan Pentaksiran Berasaskan Sekolah (PBS) Dalam Kalangan Guru
Sains’ (Evaluation of the Implementation of School-based Assessment (SBA)
among Science Teachers). Jurnal Pendidikan Sains & Matematik Malaysia.
Vol. 5, No. 1. pp. 89-102. https://ejournal.upsi.edu.my/index.php/JPSMM/

article/view/2145/1764

ADEDIWURA, A.A. 2012. ‘Teachers’ Perception of School-based Assessment in Nigerian
Secondary Schools’. Mediterranean Journal of Social Sciences. Vol. 3, No. 1.
pp 99-109. Doi: 10.5901/mjss.2012.03.01.99

BeGcum, M. anD S. Farooqui. 2008. ‘School Based Assessment: Will it Really Change the
Education Scenario in Bangladesh?’. International Education Studies. Vol. 1, No.
2. https:/ /files.eric.ed.gov/fulltext/EJ 1058024 .pdf

Brooknart, S.M. 2001. ‘The “Standards” and Classroom Assessment Research’. Paper
presented at The Annual Meeting of the American Association of Colleges for
Teacher Education, 53rd Dallas, Texas. March 2001. http://files.eric.ed.gov/

fulltext/ED451189.pdf

Cotrron, D.M. 2013. ‘Elementary Teacher Use of Formative Assessment’ (Unpublished
doctoral dissertation). Gardner-Webb University, North Carolina.

Grpps, C.V. 1994. Beyond Testing: Towards a Theory of Educational Assessment. Falmer

Press, London.

Hasum, C.N., A. ArirriN AND N.M. Hasum. 2014. ‘Ideal vs. Reality: Evidences from Senior
Teachers’ Experiences on the Malaysian School-based Assessment System (SBA)’.
In N.H. Che (Ed.). Issues in Value-based Education in Malaysia. IIUM Press.
pp- 130-143. http:/ /irep.iium.edu.my/36241/

Maumup, M.S., M.F.A. HaLiv anp N.F.M. Drus. 2020. ‘School-based Assessment
Practices among Primary School Mathematics Teachers based on Teaching
Experience’. Palarch’s Journal of Archaeology of Egypt/Egyptology. Vol. 17,
No. 9. pp. 2930-2940. https://archives.palarch.nl/index.php/jae/article/

view /4308

Evaluating School-based Assessment (SBA) ...

27



Maup, F.A. 2011. ‘School-based Assessment in Malaysian Schools: The Concerns of
the English Teachers’. US-China Education Review B. Vol. 3. pp. 393-402. http://
files.eric.ed.gov/fulltext/ED524802.pdf

Mansor, A.N., O.H. Leng, M.S. RasuL, R.S. Raor anp N. Yusorr. 2013. ‘The Benefits of
School-based Assessment’. Asian Social Science. Vol. 9, No. 8. pp.101-106. http://
dx.doi.org/10.5539/ass.vOn8p101

MinisTRY oF HuMAN REsoUrRcE DEVELOPMENT. 2020. National Education Policy 2020.
Government of India. https://www.education.gov.in/sites/upload_files/mhrd/
files/NEP_Final_English_O.pdf

MitcHELL, R. 1992. Testing for Learning: How New Approaches to Evaluation can Improve
American Schools. The Free Press.

MureeD, GuLsHAN. 2018. ‘A Study on School Based Assessment in the Elementary Schools
of Delhi’ (Unpublished Manuscript). Faculty of Education, Institute of Vocational
Studies, New Delhi. doi: 10.15503/rg2018.10

NatioNaL STEERING COMMITTEE FOR NaTIONAL CURRICULUM FRAMEWORKs. 2022. National
Curriculum Framework for Foundational Stage 2022. National Council of Education
Research and Training, Delhi. https://ncert.nic.in/pdf/NCF_for_Foundational
Stage_20_October_2022.pdf

OtHMAN, I., N.M. SALLEH AND N.A.M. Norani. 2013. ‘The Implementation of
School-based Assessment in Primary School Standard Curriculum’. International
Journal of Education and Research. Vol. 1, No. 7. pp. 1-10. http://w.ijern.com/
journal/July-2013/20.pdff

ScriveN, M. 1991. Evaluation Thesaurus, 4th Edition. Sage, Newbury Park.

TauB, R., H.A. NamM, N.S.M. ALt aND M.A.M. Hassan. 2014. ‘School-based Assessment: a
Study on Teacher’s Knowledge and Practices’. International Graduate Conference
on Engineering, Science and Humanities 2014. http://eprints.utm.my/id/
eprint/61547/1/RohayaTalib2014_School-basedAssessmentaStudyonTeacher.pdf

VELoO, A., H.N. Krisunasamy AND R. Mp-ALl. 2015. ‘“Teachers’ Knowledge and Readiness
Towards Implementation of School-based Assessment in Secondary Schools’.
International Education Studies. Vol. 8, No. 11. pp. 93-203. DOI: 10.5539/ies.
v8nl1p193

Yussuru, A. 1994. ‘A Model for Using School-based Assessment’ Paper presented at
IAEA Conference 1993, Reduit, Mauritius,1994.

28 The Primary Teacher: January 2023



