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Abstract

This study explores the correlation between prosocial behaviour and mental
well-being among higher secondary school students, aiming to understand
how acts like helping, sharing and cooperating influence the psychological
health of individuals in this pivotal developmental stage. It seeks to assess
the levels of prosocial behaviour and mental well-being among higher
secondary school students while examining the disparities across various

categorical variables, such as gender, school location and academic stream.
A sample of 200 Government-aided higher secondary school students
aged between 15 to 18 years participated in the study, drawn from North
and South 24 Parganas districts of West Bengal. Employing a survey
methodology, the study utilised two scales, i.e., Prosocial Behaviour Scale
and the Mental Well-being Scale developed by the researchers themselves.
The study revealed significant disparities in prosocial behaviour based
on gender and school location as well as variations in mental well-being
concerning these factors. Crucially, the research uncovered a statistically
significant positive correlation between prosocial behaviour and mental
well-being among higher secondary school students, highlighting the importance
of fostering prosocial behaviours to enhance students’ psychological health.
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INTRODUCTION

In recent years, adolescent mental
health and well-being have gained
attention from researchers, educators
and policymakers. Adolescence is a
critical developmental stage marked
by significant cognitive, emotional and
social changes, influencing mental
health outcomes. Prosocial behaviour
has emerged as a significant area of
interest due to its potential to foster
positive social connections and
emotional resilience (Eisenberg and
Fabes, 1998; Caprara et al., 2017).

Prosocial  behaviour, broadly
defined as voluntary actions intended
to benefit others, includes altruism,
kindness, empathy and cooperation
(Eisenberg et al., 2006). Research
suggests that engaging in prosocial
behaviours benefits both recipients
and actors, enhancing self-esteem,
life satisfaction, and reducing the risk
of depression and anxiety (Layous et
al., 2012; Aknin et al., 2013). Despite
recognising prosocial behaviour’s
importance, little is known about
its prevalence and correlates among
higher secondary school students.
This age group undergoes a critical
transition  from  childhood to
adulthood, marked by heightened
peer influence, academic stressors
and identity exploration (Eccles
and Roeser, 2011). Understanding
the factors that promote or inhibit
prosocial behaviour in this population
is essential for designing effective
interventions to promote mental
health and well-being.
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The mental well-being of higher
secondary school students is a
growing concern among educators,
psychologists and  policymakers.
Adolescents face challenges, such
as academic pressures, social
transitions, identity = exploration
and peer relationships, significantly
impacting their mental well-being
(Compas et al.,, 2017; Sawyer
et al.,, 2018). Mental well-being
encompasses emotional resilience,
positive affect, life satisfaction and
psychological functioning (Keyes,
2005). Higher mental well-being
levels during adolescence are linked
to better academic performance,
healthier relationships, and reduced
risks of depression, anxiety and
substance abuse (Suldo and Shaffer,
2008; Huppert and So, 2013).
Comprehensive research is needed to
examine the determinants of mental
well-being within higher secondary
education. This review synthesises
existing  literature on higher
secondary school students’ mental
well-being, identifying key influencing
factors, and discussing implications
for educational practice and policy.
Influencing factors are multifaceted,
including individual characteristics,
social factors environmental factors
and cultural influences (Furlong et
al., 2014; Bradshaw et al., 2019).

This  study examines  the
relationship between prosocial
behaviour and mental well-being

among higher secondary school
students, investigating prosocial
behaviour prevalence, associated
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factors and its relationship with
self-esteem, life satisfaction, and
psychological distress. Understanding
these links can inform targeted
interventions to promote positive
social behaviour and foster resilience
among youth.

RATIONALE OF THE STUDY

Recently, there has been growing
concern about the mental well-being
of adolescents, particularly in higher
secondary schools. Adolescence is a
critical developmental stage marked
by physical, psychological and
social changes, making individuals
vulnerable to mental health
issues. Higher secondary students
face academic pressures, social
expectations, identity exploration
and peer relationships, impacting
their mental well-being. Research
indicates that mental health issues,
such as depression and anxiety, are
rising globally among adolescents
(Gore et al., 2011). Many mental
health disorders onset during
adolescence (Kessler et al., 2005).
Given the implications of poor mental
health on academic performance and
long-term well-being, understanding
the factors contributing to higher
secondary students’ mental
well-being is imperative.

Despite recognising adolescent
mental health’s importance, research
specific to higher secondary students
is limited. Existing literature often
generalises findings across age
groups, overlooking the unique
challenges of this stage. While some
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studies focus on specific issues like
depression, comprehensive research
onoverallmentalwell-being, including
resilience and coping mechanisms, is
lacking. By studying these factors,
we can develop targeted interventions
and support mechanisms.
Understanding protective factors like
supportive social networks can help
educators, parents and policymakers
foster resilience, and well-being.
Additionally, this study aims to
destigmatise mental illness, promote
open discussions, and inform policies
to enhance students’ academic
success and quality of life.

REVIEW OF RELATED LITERATURE

Prosocial behaviour, encompassing
actions intended to benefit others,
significantly contributes to mental
well-being, particularly among
adolescents in educational settings.
Studies have explored the relationship
between prosocial behaviour and
mental health outcomes amonghigher
secondary school students. Yadav
(2022) found significant differences in
prosocial behaviour based on gender
and class levels. Notably, there was
a distinct difference in prosocial
attitudes between students in the
Grades IX and X grades, as well as
across various student categories.
Saha (2020) investigated the
impact of positive youth development
interventions on self-concept
and prosocial behaviour among
adolescents. The study revealed
significant gender differences, with
females displaying higher levels of
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prosocial behaviour than males.
Saha noted a positive relationship
between positive youth development,
self-concept and prosocial behaviour.
Interventions targeting positive youth
development significantly influenced
self-concept and prosocial behaviour,
with female adolescents showing
stronger associations between
positive youth development aspects
and prosocial engagement.

Promoting prosocial behaviours
within school environments is linked
to enhanced social connectedness
and peer relationships, crucial for
adolescents' mental  well-being.
Layous et al. (2020) demonstrated
that acts of kindness improve mood,
strengthen social bonds and foster a
sense of belonging. Higher secondary
school students feeling connected
to peers and the school community
are more likely to experience
positive mental health outcomes.
Schonert-Reichl et al. (20195)
evaluated a school-based social-
emotional learning programme’s
effectiveness in enhancing prosocial
behaviour, and reducing anxiety and
depression symptoms. The study
found significant improvements in
both prosocial behaviour and mental
health outcomes, highlighting the
potential of targeted interventions
in promoting positive psychosocial
development.

Eisenberg and Fabes (2018)
conducted a meta-analysis showing
the association between prosocial
behaviour and lower levels of
internalising problems like anxiety
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and depression among youth. Kaur
(2018) investigated the correlation
between prosocial behaviour among

university students, activism
engagement and psychological
hardiness. The study found no
significant gender differences in
prosocial behaviour but noted

higher levels among urban students
compared to rural ones. Urban male
students demonstrated higher levels
of prosocial behaviour than urban
female students, suggesting gender-
specific socialisation processes or
environmental influences within
urban contexts.

Studies by Stellar et al. (2017) and
Riess (2017), showed that cultivating
empathy and compassion enhances
emotionalregulation skills, and fosters
adaptive coping strategies in response
to stressors. Higher secondary school
students demonstrating empathy
and compassion towards others are
better equipped to manage their
emotions and navigate adolescence’s
challenges. Srivastava (2012)
studied the psycho-social correlates

of prosocial behaviour among
adolescents, revealing significant
findings regarding gender, family

structure and Socio-economic Status
(SES). Females exhibited higher levels
of prosocial activation than males,
and adolescents from joint families
demonstrated  greater  prosocial
activation than those from nuclear
families. Middle-class adolescents
showed higher prosocial activation
compared to upper and lower-class
adolescents. The study also found
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that gender and family structure
interacted significantly in their
impact on prosocial behaviour, with
girls from joint families exhibiting the
highest levels of prosocial behaviour.

The literature suggests a strong
link between prosocial behaviour
and the mental well-being of
higher secondary school students.
Encouraging adolescents to engage
in acts of kindness, fostering social
connectedness and implementing
targeted interventions can contribute
to positive psychosocial outcomes
and enhance overall mental health in
educational settings.

RESEARCH GAPS

From the analysis of the related
literature, it was found that many
studies were conducted on prosocial
behaviour. However, there are no
such substantial studies on the
mental well-being of higher secondary
students. Nowadays, because of the
increase in frustration, depression
and suicidal tendencies among the
youth, it is essential to ascertain their
mental well-being and accordingly
guide them in their future endeavour.
It is also important to know apart from
the academic factors what are the
other correlates that affect students
well-being. While going through
the review of related literature, it is
found that prosocial behaviour is one
of the most important among them.
So, this is a humble attempt by the
researchers to conduct a descriptive
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survey by taking these two variables
and finding out the relationship
among them.

OBJECTIVES OF THE STUDY

Following objectives were identified

for the present study:

O,:To compare the prosocial
behaviour of higher secondary
school students with respect to
gender, location of school and
academic stream.

0,:To compare the mental well-being
of higher secondary school
students with respect to gender,
location of School and academic
stream.

0,:To study the relationship between
prosocial behaviour and mental
well-being of higher secondary
school students.

RESEARCH HYPOTHESES

Based on the above research

objectives, the researchers have

formulated the following research
hypotheses.

For Objective O, following research

hypotheses have been formed:

H :There exist no significant mean
difference in prosocial behaviour
of boys and girls students at
higher secondary level.

H,:There exist no significant mean
difference in prosocial behaviour
of urban and rural school students
at higher secondary level.

H:There exist no significant mean
difference in prosocial behaviour of
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arts and science stream students
at higher secondary level.

For Objective O, following research

hypotheses have been formed:

H,:There exist no significant mean
difference in mental well-being of
boys and girls students at higher
secondary level.

H_:There exist no significant mean
difference in mental well-being of
urban and rural school students
at higher secondary level.

H_:There exist no significant mean
difference in mental well-being of
arts and science stream students
at higher secondary level.

For Objective O, following research

hypotheses have been formed:

H_:There is no significant relationship
between  prosocial behaviour
and mental well-being of higher
secondary school students.

Operational Definition of the
Terms

e Prosocial Behaviour: Prosocial
behaviour refers to actions and
behaviours that are intended
to benefit others or contribute
positively to social relationships
and society as a whole. These
behaviours are characterised
by empathy, compassion and a
concern for the welfare of others.
Prosocial behaviours can take
various forms, including helping,
sharing, comforting, cooperating,
volunteering and showing
kindness. In the present study
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prosocial behaviour implies—(i)
Social responsibility (i) Empathy
(iii) Equality (iv) Altruism (v)
Reciprocity (vi) Self Sacrifice.

e Mental Well-being: Mental
well-being refers to the state
of one’s mental health and
encompasses various aspects of
psychological functioning and
emotional resilience. It involves
feeling emotionally balanced,
capable, content as well as being
able to cope effectively with
stressors and challenges in daily
life. Mental well-being includes
factors, such as experiencing
positive emotions, maintaining
healthy relationships, having a
sense of purpose and meaning
in life, and feeling confident in
one’s abilities. In the present
study, mental well-being refers
to physical, emotional, social and
financial well-being of the higher
secondary school students.

METHODOLOGY OF THE STUDY

Given the nature of the research,
the descriptive survey method was
considered appropriate for the
present study.

Sample

As per the nature of the study,
a sample of 200 students were
randomly selected from ten different

government-aided higher secondary
schools of North and South 24
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Parganas districts of West Bengal
comprising rural and urban areas.

Table 1
Sample Frame: Entire Sample
Boys 103
Gender - 200
Girls 97
Location of the | Urban 93
200
School Rural 107
Arts 113
Discipline - 200
Science |87
Variables

The researchers in the present study
have identified two types of variables
for their research.

1. Major Variables: Prosocial
Behaviour and Mental Well-being

2. Categorical Variables
e Gender: Boys and Girls

e Location of the School: Urban
and Rural

e Academic Stream: Arts and

Science

Tools Used in the Study

In the present study, the following
tools were used:

1. Prosocial Behaviour Scale (PBS):
The researchers developed and
standardised the Prosocial
Behaviour Scale (PBS). The
scale has six dimensions, i.e., (i)
Social responsibility (iij) Empathy
(iii) Equality (iv) Altruism (v)
Reciprocity and (vi) Self Sacrifice.
The scale is a five-point scale
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and has 35 items out of which
25 items are positive and 10
items are negative. This
five-point scale having response
category, ‘Strongly Agree’
given a weight of 5, ‘Agree’ a
weight of 4, ‘Undecided’ a weight
of 3, ‘Disagree’ a weight of 2, and
‘Strongly Disagree’ a weight of 1
in respect of responses pertaining
to all positive items. For negative
items, the weightage is in the
reverse order. The reliability of
the scale is 0.821.

2. Mental Well-being Scale (MWS):
The researchers developed
and standardised the Mental
Well-being Scale (MWS) for the age
group of 16 to 20 years of age. The
Scale has four dimensions, i.e., (i)
Physical, (ii)Emotional (ii) Social
and (iiij Financial Well-being.
There is 28 items and all the
items are in positive form. It is a
five-point scale. The reliability of
the scale is 0.854.

is a

was

Data Collection Procedure

The researchers have collected
data from 200 higher secondary
school students by wusing the
above-mentioned scales. The

responses collected are only made to
fulfil the requirements of the research
work. It was not disclosed publicly.
Their privacy was maintained.
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Research Objective-wise Analysis
of Data

1. Analysis of Data with respect to
Objective 1
0,:To

. compare the  prosocial

behaviour of higher secondary
school students with respect to
gender (boys and girls), location
of school (urban and rural)
and academic stream (arts and
science). For fulfillment of the
above mentioned objective,
three research hypotheses were
formulated and tested which was
as follows:

H :There exist no significant mean
difference in prosocial behaviour
of boys and girls students at
higher secondary level.

Groups: Boys and girls students
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Interpretation

From the analysis in Table 2 and 3, it
is seen that in case of Levene’s Test for
equality of variances the calculated
‘p’ value is 0.189 (p>0.05). So, equal
variance can be assumed. Table 3
also shows that in case of comparison
of mean scores of prosocial behaviour
between boys and girls students at
higher secondary level, the calculated
t10g value is 0.884 and ‘p’ value is
0.031 (p<0.05). Hence, ‘t’is significant
at 0.05 level. So, H, is rejected and
it can be inferred that mean scores
of boys students are significantly
different from girls students in
respect to prosocial behaviour at
higher secondary level.

H,:There exist no significant mean
difference in prosocial behaviour
of urban and rural school students
at higher secondary level.

Table 2
Group Statistics—PBS: Gender

Gender N Mean Std. Deviation
Boys 103 151.25 3.542
Prosocial Behaviour
Girls 97 146.75 2.716

PBS = Prosocial Behaviour Scale

Table 3
Independent Samples Test of PBS: Gender

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig.

t df Sig. (2-tailed)

Prosocial Behaviour|2-118

0.189

0.884* |198 ]0.031

*Significant at 0.05 level of significance.
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Table 4
Group Statistics PBS—Location of the School

Gender N Mean Std. Deviation
Urban 93 147.88 2.938
Prosocial Behaviour
Rural 107 150.12 3.320
PBS = Prosocial Behaviour Scale
Table 5

Independent Samples Test of PBS: Location of the School

Levene's Test for
Equality of Variances

t-test for Equality of Means

F

Sig.

df Sig. (2-tailed)

Prosocial Behaviour 1.236

0.233

0.731* | 198 0.048

*Significant at 0.05 level of significance.

Groups: Urban and rural school

students

Interpretation

From the analysis in Table 4 and
5, it is seen that in case of Levene’s
test for equality of variances, the
calculated ‘p’ value is 0.233 (p>0.05).
So, equal variance can be assumed.
Table 5 also shows that in case
of comparison of mean scores of
prosocial behaviour between urban
and rural school students at higher

secondary level, the calculated t
value is 0.731 and ‘p’ value is 0.048
(p<0.05). Hence, 1’ is significant at
0.05 level. So, H, is rejected and it can
be inferred that mean scores of urban
school students are significantly
different from rural school students
in respect to prosocial behaviour at
higher secondary level.

H :There exist no significant mean
difference in prosocial behaviour of
arts and science stream students
at higher secondary level.

Table 6
Group Statistics—PBS: Academic Stream

Academic N Mean Std. Deviation
Stream
Arts 113 149.87 3.218
Prosocial Behaviour|—
Science 87 148.13 3.040

PBS = Prosocial Behaviour Scale
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Table 7
Independent Samples Test of PBS: Academic Stream

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig.

t df Sig. (2-tailed)

2.123

Prosocial Behaviour

0.413

0.588* | 198 0.512

*Not Significant at 0.05 level of significance.

Groups: Arts and Science stream

students

Interpretation

From the analysis in Table 7, it is
seen that in case of Levene’s Test for
equality of variances the calculated
‘p’ value is 0.413 (p>0.05). So, equal
variance can be assumed. Table 7
also shows that in case of comparison
of mean scores of prosocial behaviour
between Arts and Science stream
students at higher secondary level,
the calculated t,,, value is 0.588 and
‘p’valueis 0.512 (p>0.05). Hence, t’is
not significant at 0.05 level. So, H, is
not rejected and it can be inferred that
mean scores of Arts Stream students
are not significantly different from
science stream students prosocial
behaviour at higher secondary level.

2. Analysis of Data with respect to
Objective 2

O,:To compare the mental well-
being of higher secondary school
students with respect to gender
(boys and girls), locati on of school
(urban and rural) and academic
stream (arts and science).

For fulfillment of the above
mentioned objective, three research
hypotheses were formulated and
tested which was as follows:

H,: There exist no significant mean

difference in mental well-being of

boys and girls students at higher

secondary level.
Groups: Boys and girls students

Interpretation

From the analysis in Table 9, it is
seen that in case of Levene’s test for

Table 8
Group Statistics—MWS: Gender
Gender N Mean Std. Deviation
Boys 103 116.50 2.704
Mental Well-being —
Girls 97 119.50 3.462

*MWS = Mental Well-being Scale
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Table 9
Independent Samples Test of MWS: Gender

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig.

t df Sig. (2-tailed)

1.782

Mental Well-being

0.332

1.348* | 198 0.043

*Significant at 0.05 level of significance.

equality of variances the calculated
‘p’ value is 0.332 (p>0.05). So, equal
variance can be assumed. Table 9
also shows that in case of comparison
of mean scores of mental well-being
between boys and girls students at at
higher secondary level, the calculated
t o5 Vvalue is 1.348 and p’ value is
0.043 (p<0.05). Hence, t is significant
at 0.05 level. So, H, is rejected and
it can be inferred that mean scores
of boys students are significantly
different from girls students in

respect to mental well-being at higher

secondary level.

H_:There exist no significant mean
difference in mental well-being of
urban and rural school students
at higher secondary level.

Groups: Urban and rural school

students

Interpretation

From the analysis in Table 11, it is
seen that in case of Levene’s test for
equality of variances the calculated

Table 10
Group Statistics—MWS: Location of the School

Location Mean Std. Deviation
Urban 93 117.35 2.952
Mental Well-being
Rural 107 118.65 3.214
MWS = Mental Well-being Scale
Table 11

Independent Samples Test of MWS: Location of the School

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig.

t df Sig. (2-tailed)

Mental Well-being 0.981

0.187

1.092* | 198 0.049

*Significant at 0.05 level of significance.
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‘p’ value is 0.187 (p>0.05). So, equal
variance can be assumed. Table 11
also shows that in case of comparison
of mean scores of mental well-being
between urban and rural school
students at higher secondary level,
the calculated t, , value is 1.092 and
‘p’ value is 0.049 (p<0.05). Hence, 1’
is significant at 0.05 level. So, H; is
rejected and it can be inferred that
mean scores of urban school students
are significantly different from rural
school students in respect to mental
well-being at higher secondary level.
H,: There exist no significant mean

difference in mental well-being of

arts and science stream students

at higher secondary level.
Groups: Arts and Science Stream
Students

Interpretation

From the analysis in Table 13, it is
seen that in case of Levene’s test for
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equality of variances the calculated
‘p’ value is 0.383 (p>0.095). So, equal
variance can be assumed. Table 13
also shows that in case of comparison
of mean scores of mental well-being
between Arts and Science stream
students at higher secondary level,
the calculated t ., value is 0.765 and
‘p’value is 0.608 (p>0.05). Hence, ‘t’is
not significant at 0.05 level. So, H, is
not rejected and it can be inferred that
mean scores of Arts Stream Students
are not significantly different from
Science stream students in respect to
mental well-beingat higher secondary
level.

3. Analysis of Data with respect to
Objective 3

0,:To study the relationship between
prosocial behaviour and mental
well-being of higher secondary
school students.

Table 12
Group Statistics—MWS: Academic Stream

Academic N Mean Std. Deviation
Stream
Arts 113 115.85 2.652
Mental Well-being -
Science 87 120.15 3.514
*MWS = Mental Well-being Scale
Table 13

Independent Samples Test of MWS: Academic Stream

Levene's Test for
Equality of Variances

t-test for Equality of Means

F Sig.

t df Sig. (2-tailed)

Mental Well-being 1.349

0.383

0.765* | 198 0.608

*Not Significant at 0.05 level of significance.
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Table 14
Correlation Matrix of Prosocial Behaviour and Mental Well-being

Statistics Prosocial Mental Well-being
Behaviour
Pearson 1 0.861*
Correlation
Prosocial Behaviour Sig. (2-tailed) 0.039
N 200 200
Pearson 0.861* 1
Correlation
Mental Well-being Sig. (2-tailed) 0.039
N 200 200
*Correlation is significant at the 0.05 level.
For fulfillment of the above Major Findings of the Study

mentioned objective, one research

hypothesis was formulated and tested

which was as follows

H_:There is no significant relationship
between  prosocial behaviour
and mental well-being of higher
secondary school students.

Interpretation

The analysis in the Table 14 shows
that, correlation coefficient, i.e.,
‘T between the scores of prosocial
behaviour and mental well-beingis
0.861 which is high and positive
in nature and ‘p’ value is 0.039
(p< 0.05), which is significant at 0.05
level of significance. Hence, H_ is
rejected. So, it can be said that there
exists a high positive and significant
relationship between prosocial
behaviour and mental well-being of
higher secondary school students.

Based on the data analysis presented
above, the findings are organised
systematically in alignment with the
following objectives:

1. Finding related to Objective 1

From the analysis of data on prosocial
behaviour, the following findings have
been revealed:

a. Boys students are significantly
different from girls students in
respect prosocial behaviour at
higher secondary level. Boys
students’ mean score (151.25)
is higher than girls students’
mean score (146.75). It means
that prosocial behaviour of boys
students is significantly better
than girls student sat higher
secondary level.

. Students of rural schools are
significantly different from the
students of urban schools in
respect to prosocial behaviour.
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The mean score (150.12) of the
students of rural schools is higher
than the mean score (147.88) of
the students of urban schools. It
means that prosocial behaviour
of the students of rural schools
is significantly better than the
students of urban schools.

c. It is found that the Arts stream
students are not significantly
different from the Science stream
students in respect to prosocial
behaviour at higher secondary
level. But, the mean score
(149.87) of Arts stream students
is slightly higher than the mean
score (148.13) of science stream
students. It means that prosocial
behaviour of Arts stream students
is insignificantly better than
Science stream student sat higher
secondary level.

2. Finding related to Objective 2

From the analysis of data on mental
well-being, the following findings
have been revealed:

a. Boys students are significantly
different from girls students in
respect to mental well-being
at higher secondary level. girls
students’ mean score (119.50) is
higher than boys students’ mean
score (116.50). It means that
mental well-beingof girls students
is significantly better than boys
student sat higher secondary
level.

b. Students of rural schools are
significantly different from the
students of urban schools in
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respect to mental well-being.
The mean score (118.65) of the
students of rural schools is higher
than the mean score (117.35) of
the students of urban schools.
It means that mental well-being
of the students of rural schools
is significantly better than the
students of urban schools.

c. It is found that the Arts stream
students are not significantly
different from the science stream
students in respect to mental
well-being at higher secondary
level. but, the mean score (120.15)
of science stream students is
slightly higher than the mean
score (115.85) of Arts stream
students. It means that mental
well-being of science stream
students is insignificantly better
than Arts stream students at
higher secondary level.

3. Finding related to Objective 3

The present study shows that there
exists a high positive and significant
relationship (r=0.861) between
prosocial behaviour and mental
well-being of higher secondary school
students.

DiscussioN oF THE FINDINGS

Gender differences play a role in
prosocial behaviour, with boys
exhibiting slightly higher levels
compared to girls. This finding aligns
with certain studies suggesting that
boys may engage more in helping
behaviours in specific contexts.
Additionally, the rural-urban divide
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impacts prosocial behaviour; students
from rural areas show slightly higher
levels of prosocial behaviour than
their urban counterparts. However,
when comparing Arts and Science
students, the differences in prosocial
behaviour are negligible.

Gender differences are evident,
with girls exhibiting higher levels of
mental well-being compared to boys.
This finding could be attributed to
various social and psychological
factors that influence how boys and
girls experience and report their

mental well-being. Furthermore,
students from rural areas tend
to report slightly better mental

well-being than those from wurban
areas, similar to the trend observed
in prosocial behaviour. The difference
between Arts and Science students in
terms of mental well-being is minimal.

The classroom environment
plays a crucial role in shaping both
prosocial behaviour and mental
well-being. Positive classroom
contexts, characterised by supportive
teacher-student relationships,
inclusive practices and opportunities
for  cooperative learning, can
foster prosocial behaviours among
students. Teachers who model and
encourage empathy, collaboration
and Thelping behaviours create
a classroom culture that values
and reinforces prosocial actions.
Moreover, classrooms that provide
emotional support, recognise student
achievements and promote a sense of
belonging contribute to better mental
well-being. Programmes focusing on

August 2024

Social Emotional Learning (SEL) can
be particularly effective in integrating
these aspects into the classroom
setting, enhancing both prosocial
behaviour and mental well-being.

The most significant finding of this
study is the strong positive correlation
between prosocial behaviour and
mental well-being among students.
This correlation implies that students
with higher levels of prosocial
behaviour tend to have better mental
well-being. The interconnectedness
of these two variables suggests
that fostering prosocial behaviour
through classroom interventions
and supportive environments can
simultaneously enhance students’
mental well-being. For instance,
engaging students in community
service projects, group activities,
and peer support systems can
provide them with meaningful social
connections and a sense of purpose,
which are crucial for mental health.

The analysis underscores the
importance of considering gender,
rural-urban differences and
classroom contexts when addressing
prosocial behaviour and mental
well-being of students. By creating
supportive and inclusive classroom
environments that promote prosocial
behaviour, educators can positively
impact students’ mental well-being,
thereby fostering a holistic approach
to student development.

CoNCLUSION

The study provides a comprehensive
analysis of the prosocial behaviour
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and mental well-being of higher
secondary school students, revealing
significant trends and relationships.
Gender differences are pronounced,
with boys showing higher levels

of prosocial behaviour, while
girls demonstrate better mental
well-being. This indicates that

gender plays a crucial role in these
aspects, suggesting the need for
gender-specific strategies to enhance
both prosocial behaviour and mental
well-being.

The location of the school also
significantly impacts these variables.
Students from rural schools exhibit
higher prosocial behaviour and
better mental well-being compared
to their urban counterparts. This
rural-urban  disparity  highlights
the influence of the environment on
student development and suggests
that urban schools might need
additional resources and support to
foster these qualities.

In contrast, academic stream
differences (Arts vs Science) in
prosocial behaviour and mental
well-being are minimal, indicating
that the type of academic curriculum
does not significantly influence these
aspects. This finding suggests that
interventions to improve prosocial
behaviour and mental well-being can
be uniformly applied across different
academic streams.
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A key finding of this study is the
strong positive correlation between
prosocial behaviour and mental
well-being. The correlation coefficient
of 0.861 indicates that students
with higher levels of prosocial
behaviour tend to have better mental
well-being. This underscores the
interconnectedness of these variables
and suggests that enhancing one
could positively impact the other.
Given these findings, it is imperative
for educational policy makers and
practitioners todesign, and implement
targeted interventions that address
gender and location-specific needs.
Programmes that promote prosocial
behaviour can simultaneously boost
mental well-being, leading to a more
holistic development of students.
Future research should explore the
underlying factors contributing to
these differences and evaluate the
effectiveness of various interventions
in enhancing both prosocial behaviour
and mental well-being.

Overall, this study emphasises
the need for a holistic approach
to education that nurtures social
and emotional aspects of student
life, aiming to improve their overall
development and well-being. By
focusing on these interconnected
variables, educators can better support
students in achieving both academic
success and personal growth.

REFERENCES

AxniN, L. B., C. P. BarrINGTON-LEIGH, E. W. Dunn, J. F. HELLIWELL, J. BURNS, R. Biswas-DIENER,
I. Kemeza, P. NYENDE, C. E. Asuton-JaMEs AND M. I. Norton. 2013. Prosocial Spending
and Well-being: Cross-cultural Evidence for a Psychological Universal. Journal of
Personality and Social Psychology. 104(4). 635-652.



BrapsHaw, C. P., T. E. Waasporp, A. GOLDWEBER AND S. L. Jounson. 2019. Bullies, Gangs, Drugs,
and School: Understanding the Overlap and the Role of Ethnicity and Urbanicity.
Journal of Youth and Adolescence. 48(2). 394-412.

CAPRARA, G. V., G. ALEssANDRI AND N. EisENBERG. 2017. Prosociality: The Contribution of Traits,
Values, and Self-efficacy Beliefs. Journal of Personality and Social Psychology. 113(5).
816-835.

Cowmras, B. E., S. S. Jaser, A. H. Bertis, K. H. Watson, M. A. Grusan, J. P. DunBar anp J. C.
THigPEN. 2017. Coping, Emotion Regulation, and Psychopathology in Childhood and
Adolescence: A Meta-analysis and Narrative Review. Psychological Bulletin. 143(9).
939-991.

EccLes, J. S. aND R. W. Roesgr. 201 1. Schools as Developmental Contexts During Adolescence.
Journal of Research on Adolescence. 21(1). 225-241.

EisENBERG, N. AND R. A. FaBes. 1998. Prosocial Development. In W. Damon and N. Eisenberg
(Eds.), Handbook of Child Psychology: Social, Emotional, and Personality Development.
3. 701-778. John Wiley and Sons, Inc.

. 2018. Prosocial Development. Handbook of Child Psychology and Developmental
Science. 7th Ed., 3. 1-46. John Wiley & Sons, Inc.

EIsENBERG, N., R. A. FaBes anp T. L. SpinraD. 2006. Prosocial Development. Handbook of Child
Psychology: Social, Emotional, and Personality Development. 3. 646-718. John Wiley &
Sons, Inc.

FurLong, M. J., S. You, T. L. RensHaw, D. C. SmitH anD M. D. O'MaLLey. 2014. Preliminary
Development and Validation of the Social and Emotional Health Survey for Secondary
Students. Social Indicators Research. 117(3), 1011-1032.

Gore, F. M., P. J. BLroeEm, G. C. Parron, J. FErcuson, V. JoseprH, C. CoFFEY, S. SAWYER AND C.
D. Maruers. 2011. Global Burden of Disease in Young People Aged 10-24 Years: A
Systematic Analysis. The Lancet. 377(9783) 2093-2102.

Huppert, F. A., anp T. T. C. So. 2013. Flourishing Across Europe: Application of a New
Conceptual Framework for Defining Well-being. Social Indicators Research. 110(3).
837-861.

Kaur, P. 2018. Prosocial Behaviour of University Students in Relation to Activism and
Psychological Hardiness. Department of Education, Punjabi University. http://ndl.
hamdle.net/10603/316723

KessLEr, R. C., P. BErcLUND, O. DEMLER, R. JiN, K. R. MERIKANGAS AND E. E. WaLTERS. 2005.
Lifetime Prevalence and Age-of-onset Distributions of DSM-IV Disorders in the National
Comorbidity Survey Replication. Archives of General Psychiatry. 62(6). 593-602.

Keves, C. L. M. 2005. Mental Illness and/or Mental Health? Investigating Axioms of
the Complete State Model of Health. Journal of Consulting and Clinical Psychology.
73(3).539-548.

Lavous, K., S. K. NELsoN, E. OBERLE, K. A. ScHONERT-REICHL AND S. LyuBomirsky. 2020. Kindness
counts: Prompting Prosocial Behaviour in Preadolescents Boosts Peer Acceptance and
Well-being. PLoS ONE. 15(7). e0239821.

Riess, H. 2017. The Science of Empathy. The Journal of Patient Experience. 4(2). 74-77.

Sana, S. 2020. Impact of Positive Youth Development Intervention on Self Concept and
Prosocial Behaviour Among Adolescents.




Prosocial Behaviour and Mental Well-being... 75

Sawver, S. M., P. S. Azzoprarpi, D. WickrREMARATHNE AND G. C. Parton. 2018. The Age of
Adolescence. The Lancet Child & Adolescent Health. 2(3). 223-228.

ScHoNERT-REICHL, K. A., E. OBERLE, M. S. LawLor, D. ABBoTT, K. THOMSON, T. F. OBERLANDER AND
A. Dmamonp. 2015. Enhancing Cognitive and Social-emotional Development Through
a Simple-to-administer Mindfulness-based School Program for Elementary School
Children: A Randomized Controlled Trial. Developmental Psychology. 51(1). 52-66.

Srivastava, N. 2012. Psycho Social Correlates of Prosocial Behaviour Among Adolescents.
Department of Psychology, Chhatrapati Shivaji Maharaj University

STELLAR, J. E., A. CoHEN, C. OvEeis anp D. KeLTNER. 2017. Affective and Physiological Responses
to the Suffering of Others: Compassion and Vagal Activity. Journal of Personality and
Social Psychology. 108(4). 572-585.

Surpo, S. M. anp E. J. SHarrer. 2008. Looking Beyond Psychopathology: The Dual-factor
Model of Mental Health in Youth. School Psychology Review. 37(1). 52-68.

Yapav, N.K. 2022. Democratic Attitude of Secondary School Students in Relation to Their
Self Concept and Prosocial Behaviour. Faculty of Education, Banaras Hindu University.
http://hdl.handle.net/ 10603 /437158



	2_Chapter 5-9

